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Abstract: Problem statement: Experiential education and service learning arergitangeable.
They are defined as an approach to education thaliditly trusts the learner’s ability to learn
through experience, rather than a movement for ghatihat seeks to challenge mainstream
education. While literature, research, communiteesd schools recognize the importnce of
experiential education, controversies exit as tirtlefficacies in learning processespproach:
Experiential education and service learning are glanentary to formal education. They create
communities and enables learners to interact withworld beyond the classroom. It was upon
such community building and the belief that studembuld gain useful knowledge that would be
life fulfilling that the “Project Period” was builtt started in a small community of a 300-student
9-12 secondary school in a village in New Hampshlieited StatesResults: The projects were
designed to allow students to engage with commufatster curiosity, ignite critical thoughts and
enable students to see the world in multi-facetgedsions.Conclusion: Studies on experiential
learning tend to focus on environmental educatiod autdoor programs. As indicated, experiential
education can be a part of K-College curricula eawl focus on the big philosophical question, sich a
“How do historical periods affect the past, thesem and the future”?

Key words: Experiential learning, immersion field trips, phemenological research, underground
railroad, slavery

INTRODUCTION It was in such a community that the “Project REtio
the purpose of this study was built. It startechismall
Higgins (2009) notes experiential education andcommunity of a 300-student 9-12 sec ary school in a
service learning are generally used interchangeatly Village in New Hampshire. The projects were desigioe
he defines them as an approach to education thallow students to engage with community, foster
implicitly trusts the learner's ability to learnrtdugh  curiosity, ignite critical thought and enable stotieto
experience, rather than a movement for change th&€e the world in a different way: a multi-faceted
seeks to challenge mainstream education. ExpealentiWorld, rather than one that is only black or white.
education and service learning are complimentary td N€se ideas were not new; they were only built upon
formal education. They are powerful tools that kel Rone.(20.08) asserts.that the ideas and theoridadeh
fundamental changes in the ways students learn arﬁf(pe”em'al education are as old as human

teachers teach. To (Eyler, 2009), experiential ation cc_)m.munmes, further, informal Iegrmng embedded
, . . within the processes of enculturation ensured human
necessarily takes students into the community, shelp . . ; .
survival because it encouraged interactive encesnte

them to brldge_ classroom StUdY and life in the_ worl with the social world. Formal explanations of
and transform inert knowledge into knOW|edge"n’useexperiential education can be understood through
She further states that i_t anchors_on a process thg qi (2000; 1998) educational theories in the
_enables the Iearner_to _mteract with the world a”dPedagogy of the American educational philosopher,
integrates new learning into old constructs. Itates Dewey (1998), in his book, Experience and Education
communities of learning that encourage cooperatioRjewed experience as the main criteria in education
and reciprocity among students, improves learnimy & and continuity and interaction were the two
is particularly well suited to field-based projects fundamental influences in determining the qualify o
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experience and its implications for education. Forhearing the songs from the African American comryuni
Dewey, an experience elicits curiosity, strengthensn the mountains in Hot Springs, North CarolinaSA.
initiatives and sets up desires that are suffityent (http://www.followthedrinkinggourd.org/) (Fig. 1).
intense to carry a person over difficulties in the
future; it is deemed positively educative. DeweyThe projects: Follow thedrinking gourd (Fig. 1):
advocates for education that encapsulates the live@rip year 1 follow the drinking gourd: African
experiences of the learner. Wyk (2008), assert, th American Heritagein New England: N = 12, including
meaningful experiences for students have to involvehe researcher and her spouse, Albert R. Neills Thi
collective and shared experience that enhancegroject like the following two combined experiehtia
personal and intuitive experience. learning approach with community service. The mkrio
. o ] ] _was the week following the school’'s usual Springdkr
Theoretical guidelines: This research is grounded in it in these cases are the last week of MarclileSts

the theoretical tradition of phenomenological im§ui .44 chose from a wide array of projects then work
According to (Patton, 1990) phenomenological inguir together in a small group setting with members on a

focuses on the meaning, the structure and the @sg#n |, 4¢ 4, project outside the structure of the nbrma
lived experiences of the researcher and the 9rouR| - csroom (Table 1)

involved in the experiences.
From a phenomenological point of view, we are IessI'able 1: Follow the drinking gourd itinerary, Wastion, D.C

interested in the factual status of particular anses Tpay Time Description
whether something happened, how often it tends toay! 11:30 a.m. Depart from school campus
: : 1:50 p.m. Departure from Manchester airport,

happen, or how the occurrence of an experiencglated New Hampshire (MHT) on southwest aifines
to the prevalence of other conditions or events: Fo 3:10 p.m. Arrival at Baltimore/Washington airp¢@ivil)
example, phenomenology does not ask, ‘How do these 5:30 p.m. Dinner at Maran's residence (schootpi)

. ! . . . L . 7:10 p.m. Nighttime tour of the nation’s capital
children learn this particular material?’ but ikas'What 11:00 p.m. Lights out
is the nature or essence of the experience ofifgp(eo  Day 2 191:3(;)Oa-m- Eepar; fzr tRe museum .

. - . a.m. our of the Anacostia museum and center
that | can now bettgr upderstand what FhIS paeticul for African American History and culture
learning experience is like for these children)aiv 12:00 noon Lunch _
Manen, 1990; Patton, 1990). 2:00 p.m. HF_redgnck Dogg_lass homestead National

istoric site (visitors center and home)
4:00 p.m. Journal writing by students
MATERIALSAND METHODS 6:00 p.m. Dinner at Fisakas Ethiopian restaurant
8:00 p.m. Watch La Amistad movie
. i . i i 11:00 p.m. Discussion and lights out
The project period: This study deals with the service pay3 10:00 a.m. Howard University seminar and hunc
learning and immersion field trip nature of threette 1:00 p.m. Briefing by Chris Cloud, executive diwc
. . . . and captain bill pinckney, Amistad America
projects (Dewey, 1998; Scarce, 1997), African Aceari Tour of howard university
Heritage in New England that | was the faculty smon 5:30 p.m. Dinner and movie at mazza galleria
for 6 Th iect i lved 60 stud 91552 10:00 p.m. Journal writing by students
or 6 years. The project involved over 60 studets? 11:00 p.m. Lights out
graders. We named the project, Follow the Drinkingpay 4 8:30 a.m. Assist setting up for arrival ofdmistad,
. . . selling tickets,
Gourd: a r_eference to_ the north stars or the Bgﬁ)@l 11:00 a.m. Welcoming flotilla, performance by the
star formation that guided the runaway slaves tiiage U.S. Navy band and ceremonial color guard.
north to freedom in the northern states and Canada. 500 o P;zgﬁistfl:‘r:g?I'_f;tzfr‘:ig{‘azer‘“ce
While students and faculty sponsors were on the foa e Assist and serve as guides
a week, like the enslaved on the Underground RazéldR 7:00 p.m. Sur:jperzt Maran'i hzme cad
; Al « y 8:00 p.m. Ford’s Theatre, The hot mikado
we depended ma|nly_ on the hospitality of “strantjés 11:30 p.m. Lights out
our meals and lodging. We slept on church basemeimty s 8:30 a.m. Gangplank marina
; Assist in setting up for the day
cement floors, in army barrack_s, CO"ege studenters, , 9:00 a.m. to Educational exhibits and public tours
a museum as well as many fine homes of the school's 6:00 p.m. Assist as guides, ticket sales,
friends who heard about the journeys we were enmark Crowd control, merchandise sales,
. . . 11:00 p.m. Lights out
on. Following is a folk song that was bell_eved v paye 7:00 a.m. Breakfast and packing
been sung by the escaping slaves as a voice nfagito 8:00 .a.m. Depart for BMI
10:00 a.m. Departure on southwest airlines
them get to fre,edom' . 11:15a.m. Expected time of arrival at
The American folksong follow the drinking gourd Manchester, new hampshire
was first published in 1928 by H.P. Parks who rigubr 12:30 p.m. Return to school campus
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car-ry you to free-dom If you fol-low the drink ing gourd.

Fig. 1: Music sheet for the song: “Follow the Diimdk Gourd” A song attributed to the enslaved on étgdbund Rail
Road

Hill, Boston Massachusetts, the Charlestown Navy
Yard and the Lowell Historical Mills complex, the
students, a faculty member and the researcher
worked with the National Park Rangers and Museum
curators to create a digital photo record of seléct
artifacts. The materials were to be later edited an
made accessible on the Museum and National Park
websites. During students work-stay at the projées
they ventured into town as well as visited the Libwe
Mills Complex where women and children worked and
lived in the United States during the 1800's.
Before | proceed any further | must note that the
A sfident docent Helpiis AVISIor disedlbark fom e ship Ladtmiad success of any extended field-trip/service learning
experience is hinged on careful planning and weigks,
Fig. 2. A student docent helped an Amistad Vvisitornot months, of collaboration and preparation witsth
disembark from the reconstructed slave ship destinations. Below is an example of a daily itargr

The school is an independent boarding school in drip year 2 follow the drinking gourd: The Amistad
small New England village in the United States.Slave Ship in Washington, D.C: N = 13. This
Community service is considered an important pért ofieldtrip-service learning focused on African Arream
all students’ experiences. The core belief: commyuni heritage with a visit to Washington, D.C. where the
service or experiential learning holds the samelle¥  students toured the Anacostia African-American
importance as any other academic requirement. @rojeMuseum of the Smithsonian, the Fredrick Douglas
Number 1, documented here focused on the Africafiome site and Howard University where we had
American heritage of New England. Under thediscussions with faculty and Captain Pinkney of La
auspices of the Museum of African American Amistad on the subject of “How far we have come
History and the National Park Service on Beacorsince the Amistad.” The next day we greeted thivalrr
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of the replica of the freedom schooner, La Amistad,school house built to house Black pupils in 183t t
which visited the nation’s capital for the Cherry Abel Smith School. Here, students learned of tlghpl
Blossom Festival and we as a group spent two days &f students unlike themselves who were denied ¢iduca
docents and guides as well as selling tickets anih schools in their neighborhood because of therool
merchandise for Amistad America (see Fig. 2). their skin. We traversed the narrow alleyways chdm
Hill, home to a thriving Black community from theidn
Trip year 3 follow the drinking gourd: Slavery 1700's to the 19th century; and a place where thdse
and Freedom in New England-The Amistad trials  had escaped from slavery in the South were chastd a
of 1839 and Mystic Seaport: N = 13. This trip began hunted down only to be returned to slavery duehto t
at the Connecticut old state house courtroom irFugitive Slavery Act of 1793, 1850. These laws
Hartford where the actual Amistad Slave Trials tookallowed southern white slave owners to pursue
place; students “became” members of the Generalunaways into northern territories.
Assembly and enacted the Amistad Slave Trials; here Through students’ photo artifacts analyses and
they found themselves grappling with the legal sodal  anecdotes from their journals | seek to bring titi
implications and consequences of slavery. And & ima the experience of immersion field trip and service
the same chamber in 1833 that Andrew Judsohearning. And so the crux of this study is anchooed
persuaded the legislature to pass the infamousckBla the nature or essence of experiential/service
Law.” This made it virtually impossible to educ@8kack learning/immersion field trips and the particular
children in Connecticut, U.S.A. We later drove tosBbn  experiences of the students involved.
to tour the Black Heritage Trail, where we explotkd
history of the 19th century free Black communitytba CONCLUSION
north slope of Beacon Hill. We visited Roxbury
Preparatory Charter School where we talked to yeung  Most studies on experiential learning focus mainly
Black students about life in a boarding collegeon environmental education and outdoor programs. As
preparatory school that they might be interested inndicated, experiential education can be a park-of
attending later. We finally travelled to Mystic $ea&  college education curricula and can focus on the
where once again students worked on getting th@nowledge of the big philosophical questions sush a

Amistad ready for another voyage. “How do historical periods affect the past, the sere
and the future?” “What role does slavery play i ou
RESULTSAND DISCUSSION democracy?” “How can service learning build chazact

and foster understanding of those who are outsige o

The foci of this study were: Service Learning onsocial, ethnic and racial group?” It was in pursofit
board the newly re-created slave ship, the Amistad these philosophical questions that we embarkechen t
port of call in Washington, DC. and archiving pless  three journeys above. Were these questions answered
artifacts at the museum of African American Histasg ~ unequivocally in the minds of all the students and
Beacon Hill, Boston. Students also worked at task$aculty involved? Most probably not; but the sebdse
required by the organizations; they learned firahch been planted and more questions raised. These
from museum curators’ lectures, watched the buildiih  experiences were more or less about the journey and
the Amistad at mystic seaport, Connecticut. Theyrled  about stretching and gaining knowledge that may not
about the middle passage, the triangular tradeesoot  otherwise be available to us in it is entirety i& Wwad
slavery to the Americas and participated in theremained stationary in our classrooms. As a faculty
reenactment of the Amistad Trials of 1839-1840thim  sponsor and social science educator, the trips have
courtroom at Hartford, Connecticut, where the aitwe ~ changed how | approach my lessons. | have come to
trials in the United States resulted in the enslave solidify my beliefs that educations must have wagd
winning the law suit and granted the right and themeans of relating to reality; otherwise, we run tis&
freedom to return to Africa. They witnessed thee sit of losing many students’ interests. When all islsed
where Crispus Attucks, the first man to lay hie fown done how do we access our experiences?
at the rebellion against British occupation thaingv  Accountability is a good thing but there are many
known as the Boston Massacre of 1770. History caméhings. In all the projects we asked the studemisrite
alive for the students with the sights and sourfdgal  journals, put their feelings into words and to rtteir
event places in the middle of the night or broagigat ~ experiences in categories such as:
with experienced docents. They sat in on lecturab a
worked on archiving at the United States’ first oaem ¢  Travel convenience
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