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ABSTRACT

Over the years, there has been substantial resbaylighting the effectiveness of service-learningm

the perspective of the student in the classroomltipler studies have demonstrated student-learning
outcomes as well as provided descriptions of serl@arning projects and syllabi. However, limited
research has been conducted exploring the effécieruice-learning on the community. This pionegrin
study offers preliminary data on the contributidnservice-learning to the community by explorings th
relationships between a six-week service-learnimgept and the community partner. Utilizing STARtte
results and principal and student feedback, thearebers examine the outcomes of a six-week college
service-learning project at a local urban contiimmtigh school. STAR test results from the Califar
High School Exit Exam from 2008 through 2011 armsstoom findings are examined. The results reveal
positive changes among the high school studentpgimased upon their evaluative attitudes towards
individual strengths, motivation and career chai€@sally, the implications of this study are dissad.

Keywords: Service-Learning, Community Benefit, Classroom Desi

1. INTRODUCTION Gujarthi and McQuade (2002) noted that
developing a working relationship with community
Service-learning, an increasingly  prevalent organizations where students will be serving is key
educational model, reflects the union of experarand ensuring a successful transformative initiative.
academic learning. Howard (1998) suggested thatUltimately, in the sphere of service-learning
academic service-learning is not possible unlesscurriculum, volunteering has evolved into a two-way
“concerted effort is made to harvest community-lblase transaction between students and community partners
learning and strategically bridge it with academic  Boyer (1990) discussed the evolution of American
learning” (p. 34). In comparison to civic resporikif scholarship, from its British-influenced Puritarot® in
or volunteer activities, service-learning is acatlem the colonial era to the current university systémhis
work centered on learning objectives (Domegan andanalysis, he discussed the shifting focus surraunttie
Bringle, 2010). Domegan and Bringle (2010) defined agricultural and mechanical revolutions in the mid-
service-learning as a credit-bearing educationate®  1800s, noted, “Thus, American higher education,eonc
where students participate in organized servicedevoted primarily to the intellectual and moral
activities that meet community needs while reflegti  development of students, addesrvice as a
on the service activity in order to gain further mission and both private and public vansities
understanding of the course material. took up the challenge” (p. 5).
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Table 1. Whitcomb high school demographics and suspensitas r

Demographics Suspension rates

White Hispanic Whitcomb HS GUSD

08-09 09-10 10-11 08-09 09-10 10-11 08-09 09-10 -110 08-09 09-10 10-11
50.4% 51.4%  59.3% 274% 423% 36% 48.7 96.6 67.4 .6 18 21.4 21.4

Boyer also addressed different forms of scholarship information can be utilized in order to produce Itieer
discussing in particular the professoriate’s raiethe communities. In today’s modern world, the evolving
scholarship of application, where the rigor and goal for education is to produce critically, civigaand
commitment of research is integrated with practical globally minded individuals who are experienced in
application, in order to address societal concérreaugh problem solving and leadership roles (Cresal, 2010).
the utilization of collective knowledge. Buys and Bursnall (2007) have suggested that ih suc
As the role of service-learning within higher rapidly changing society, it is imperative that
education continues to adapt with society, it iS communities and universities become more connéoted
necessary to assess the impacts of experientialit®a  order to build sustainable relationships and ultatya
on not only the students involved, but also the strengthen social capital.
organizations and individuals being served. As Ward

and Wolf-Wendel (2000) noted: 2. LITERATURE REVIEW

The research literature on the effects of service  2.1. Service-Learning in Higher Education
learning offer an interesting view of what
researchers value. The emphasis in this literature
is almost exclusively on outcomes (mostly
positive) that service learning has on and for

Implementing  service-learning projects  within
business courses at the university-level is prdegmve
positive effects on both the community and the etisl
) involved. In numerous instances, studies on theceffof

students...AIthough the community stands to service-learning projects demonstrated marginawgro
benefit from community service, these benefits (5 ‘e community partner. In one particular study,
are not described in the literature (p. 771). nearly three-fourths of students reported havingeater

) ] sense of responsibility as well as a more defined

The following study addresses the aforementionedjeadership role while making a positive differericghe
limitation in existing service-learning research by community (Cresst al, 2010). A study by Josep al
providing a qualitative analysis indicating positiv (2007) identified that community participation angon
community impact through mentoring relationships business students is higher than that of non-bssine
between undergraduate students enrolled in a servic students. For example, West and Simmons (2012)

earning course at Azusa Pacific University and @allo  interviewed Catherine, a 22-year-old business stude

urban continuation high school. who shared her evaluative thoughts on the service-
learning project in which she was involved:

1.1. Transformation of the Traditional

Classroom “I enjoyed applying PR and marketing to a new

Over the years, there has been an increased ersphasi  1€ld | (3|dn,;\t reatl:ze. could tmdaket use tOf lthe
on giving back to the community. There is a new concepts. AS a business student, most classes
; . o seem to always focus on how to increase
expectation for schools due to an identified ladk o profits. | finally realized that maybe what we
complex problem solving skills in current studentso :

X , are learning is actually applied to the real
are products of the education system (Casieal, world. This project was far better than a

2011). With a more modern approach, Leal Filho  simylation or case study. Simulation and cases
asserted that successfully educating students to be are okay, but more abstract. | will likely use
globally informed and responsible leaders is an the problem-solving techniques | learned to
indication of the positive outcomes of higher editca apply and | feel like | have a better grasp of
(as cited in Cresset al, 2010). As a result, this the concepts. | will remember all of this stuff
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much longer than if I'd just done some virtual and application of classroom learning to real-world
project or read about something (p. 129). issues (Bowert al, 2009). Ultimately, service-learning
stimulates student learning and engages studetkiin
Casileet al (2011) identified that within a group of 90 surrounding communities. These types of projedtsnal
accounting students, the majority indicated more students to utilize material learned in the classrao
satisfaction with the course due to service-legrnin improve the conditions of society. Service-learning
integration. Not only that, but they also felt titla¢y had  creates new goals for students such as personal
developed better interpersonal and critical thiglghills. development, career development, moral development,
In addition to the transformational effects of segv academic  achievement and  ‘“reflective  civic
learning on a student's academic growth, there areparticipation” (Lambet al, 1998). As Tuckeret al
also great benefits for the organization. For examp (1998) noted, knowledge is the process createdigro
Tucker et al. (1998) and colleagues identified that transformative experiences and research shows that
students in entrepreneurship or strategy classes caservice-learning projects can be transformativebioth
make a positive impact on a community organization individuals serving and those being served.
by using their knowledge to develop business plans Overall, Buys and Bursnall (2007) concisely
for projects to benefit low-income communities. As identified some of the more prominent benefitsiatd
identified by Ayers et al (2010), this form of by students and community members, including:
community engagement improves a student’s
professional toolbox as well as provides an (a) New insights and learning; (b) better informed

opportunity to interact in team settings. community practice; (c) career enhancement for

Service-learning has been shown, to some degree, to individuals involved with the partnership; (d)
provide benefits for the following participants: eth improvement in the quality of teaching and
educational institution, the individuals servinghet learning; (e) increased opportunity for student
individuals being served and the organizations dein employment; (f) additional funding and access to
served (Bringle and Hatcher, 1996). Many studieseha information; (g) more frequent and higher-quality
addressed the impact on the student and the edoahti publications; and (h) more rapid speed of
institution, but fewer have focused on the bendditghe internationalization. (p. 74)

individuals and the organizations being served.

By integrating concepts and theories learned in the
classroom with everyday life, students are moreabbp

Prior studies have identified many benefits for the of highlighting the importance of each course.
educational institution, including positive perdept of Additionally, material learned in business coursas be
the university by the community (Miron and Moely, applied to benefit the community through a variefy
2006), enhanced student retention rates (Egteral,  tangible services, such as business planning dketiag
2001), positive teaching and learning outcomes fi£h new programs. Service-learning is an excellent Voay
greater student involvement and participation iassl  gtydents to apply their course lessons to realdvorl
(Carusoet al, 2006) and increased opportunities for gy ations and concurrently benefit the community.
meaningful research and scholarly activities (Stretral, Morin (2009) noted that service-learning provides
2003). Seifer (1998) suggested that service-legr@s  o5jism outside of the classroom for students. iServ

become a response to higher education trenOlslearning initiatives not only aid students acadeihyc

including the demand for greater accountability for but also produce more externally-focused individual
publicly-funded institutions and discussions of e dedicated to improving their community

undergraduate curriculum successfully developscetit
thinkers and engaged citizens. 2.4. Individuals and Organizations being Served

2.3. Individuals Serving A limited number of articles have examined the

In this study and related research the individualspo_Siti_Ve impa_cts of service-learning on_th_e Com'.““”i
serving are university students who are collabogati EXiSting studies have focused on qualitative daiid
with the community partner. The studied benefits to Preliminary data formed from observation. For the
individuals serving include cultural awareness istgar ~ Purposes of this study, individuals and organizetio
(Crabtree, 2008), as well as networking opportesiti being served refer to the community partner.
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Benefits to individuals discussed in previous redea who perceived positive relationships between the
include the positive effects of age-appropriate rabdels  community members and students benefited most from
(Sandy and Holland, 2006), as well as increaset testhe service-learning experience.
scores and improvement on outlook and academicsgoal  Additionally, organizations could benefit from an
(Schmidt and Robby, 2002). In their comprehensive increased workforce due to the exposure of volustee
study, Miron and Moely (2006) discuss three contitns the cause as well as more opportunity to recruit
to the corpus of research exploring community benef temporary volunteers for extended service (Blouid a
The first is a study by Vernon and Ward (1999) sying Perry, 2009). Other benefits are increased access t
65 community members involved with service-learning university resources and an increased enthusiasm fr

projects  at four  colleges or universities. ~ younger workers (Cruz and Giles, Jr., 2000), theatgr
They found that 92% of respondents held a positiges reliability of service-learners as compared to nders
of the institutions and 87% “agreed” or “strongtyreed” ~ (Bush-Bacelis, 1998) and the creation of ongoing

that other members in the community also perceftied ~ Partnerships with the institution (Lamberty, 2012).
colleggs or universities positively. The seconaﬂy;twas_ 2.5. Building the Partnership

Ferrari and Worrall's (2000) survey of 30 community

based organization supervisors who expressed very Prior research has also indicated best practices fo
positive perceptions of the university studentshwit creating and maintaining a partnership between the
whom they were working. One notable limitation bat ~ educational institution and the organization.
study was the potential bias of supervisors corzkmith Suggested strategies include building relationships
jeopardizing their relationships with the univeysit joint involvement in the determination of goals and
necessitating a discussion of motivation when methods, fair exchange of resources, preparation of
analyzing the impact of projects that rely on students prior to service and institutional comneitrn
participant feedback. The third study was Schmitt a and consistency (Jacoby, 1996).

Robby’s (2002) examination of children being served  cryz and Giles, Jr. (2000) proposed a four-partehod
through ~a university —service-learning tutoring y, assess the process and outcomes of community

rogram, which was created through collaboration . . -
get\?veen the university and school disgt]rict Thehatd service, acknowledging that existing programs  may
) approximate this model. The goal of the model is to

suggested that the broad participation between, h for th f refini .
university faculty and school administration posgity improve research for the purpose of refining sewvic

influenced the program design and implementation.  l€arning practice. The four parts are:

Another significant contribution was a study by ) ) i L
Carter and Spotanski (1989) that observed the patso °® 1he partnership as the unit of analysis. This & th
and leadership life skills development of high saho question of whether the partnership between the
students who served as officers in student or conityau unlv_er5|ty an(_j the organization is better as alresu
organizations. Phelps and Kotrlik (2007) also coetd . sCervpet-Iearnlng.th q ice-| . i
life skills development through their study of higthool onsistency with -good service-learning practice
students participating in 4-H activities. The résudid principles. A .gopd service-learing program should
not provide conclusive evidence indicating corielat ;c()allrc\)/\i/éethg npdrlr:ﬁfle:\/sz gt(i): nd g;%cufeeségr?ﬁth.rtn:se
but the study revealed relationships between ireroknt . ; I : o
in the organ)i/zation and the develgpment of corshilis principles include community input, reciprocity and

) . . ) partnership
which also increased with age and years of invobmm Use of action research. To provide the most valid
(Phelps and Kotrlik, 2007).

\ data while avoiding harm to community
Miron and Moely (2006) conducted a survey of relationships, there should be a commitment to

supervisors from 40 community agencies engaged in &  meeting community needs, partnership with the
university-based  service-learning program. They  community in defining and stating the goals and a
employed a quantitative measure to identify four  moral commitment to transform injustice in the
agency characteristics: agency voice, interpersonal  community

relations, agency benefit and perception of uniters « Focus on assets. The project should focus on
They found that participants who were involved lie t improving the assets of the community, rather than
program planning and implementation, as well as¢ho attempting to remedy a deficit
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The present study addresses the second, third anthe program facilitated mentoring relationshipswesstn
fourth parts of the model. The program being smidie APU students and underserved, at-risk high school
strictly followed good practices by involving the students through six-week teaching assignments evher
community partner in the design and implementatibn the university students delivered modules on topics
the program, in order to address community neetls. T €ncompassing career and personal skills development
sole focus of the program is the students, whiehthe 1 N€ program was built around two core pillars: edion
primary asset of the community. Future studiesetdnd ~ @Nd mentoring and its holistic approach supporgh hi
designed to measure the impact of service on theSCho.OI §tuder_1ts_ by  providing opportunities for
partnership between the university and the communit relatl_o.nshlp bw!dmg and role modeling. OpthQSS\Na

specifically designed to meet the needs of altereat

3. BACKGROUND OF AZUSA PACIFIC high school students within the community and the

curriculum and mentorship opportunities provide
UNIVERSITY SERVICE-LEARNING participating students with the skills necessary to
PROGRAM succeed academically and contribute to society. The
Options program contributed to the personal and
3.1. University Service-Learning Program  academic growth of participating high school studen
Participants through relevant curriculum designed to engage and
o ) equip students. The module topics included lestitad
The undergraduate students participating in theggdy Skills, Goal Setting and Why Self-Esteem and
service-learning program were juniors and senidrs a Self-Knowledge Matter, as well as material prepgrin
Azusa Pacific University, a medium-sized private students for post-high school, such as how to waite
Christian university in Southern California. Thegram resume or conduct a job search. The following
represented an integrated service-learning comgdoen  exploratory study suggests that the improved academ
an Organizational and Administrative Behavior cless proficiency indicated through the California STABSt
required course for Business majors and minors.results following the Options program can be phytia
Students were placed into peer groups and assigned attributed to the high school students’ interactigith
classrooms in various participating high schoolegse  university students and the development of a pesiti
they remained for six weeks following one week of mentoring relationship.
orientation. Many of the activities and exercisesthe
service-learning program curriculum were designed t 4. METHOD
facilitate mentoring conversations over time. This .
ensured that relationship building and role modglin 4.1. Research Question

were integrated throughout the project. Studentsted The purpose of this study was to determine the
job responsibilities each week, allowing them 10 jmpact of service-learning on high school studénts:
experience different roles and develop deeperocq| yrban continuation high school. This studyght
understanding of their strengths and weaknesses;, identify whether the high school student group

A:[Itr(;ougt]h gguianced was available lljfl(:n fre%ﬁst, theexperienced positive changes in their evaluatitimdes
students maintained primary responsibiiity for éefing of individual strengths, motivation and career chsi

the curriculum, working together each week to @eat Before analyzing the data received in regard te thi

new strategies. Following each lesson, the groupdadv . . . .
engage in performance self-evaluation and each remb question, we will describe the student population

would evaluate the overall group performance arah th surveyed in the study.
provide individual constructive criticism. 4.2. Demographic of Individuals being Served

3.2. Description of Service-Learning Program Whitcomb High School is a California Model

The Options: Business Education and Life Skills for Continuation High School that provides opportussitier

Urban Youth program (Options) was developed in 2009Students with an emphasis on attendance, pariiofpat
as a Community-service |earning project for Azusa and class work. The Whitcomb ngh School mission

Pacific University undergraduate students enrolied  states, “At Whitcomb High School, we believe thit a
courses through the APU School of Business andstudents are capable of reaching their own unique
Management. Designed to serve the local community,potential. Therefore, we offer a challenging, stamd-
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based curriculum within a safe, caring and persoedl 5. RESULTS

environment, that will enable students to meet rthei

educational and life goals” (Whitcomb High SchoaAl: The Whitcomb High School students connected with
California Model Continuation School, 2014). their mentors primarily due to closeness in agee Th

The Glendora Unified School District is comprisdd o university students are ‘big sisters and brothavhio
two high schools, Glendora High School and Whitcomb have successfully navigated high school and pregres
High School. Whitcomb offers a credit recovery peog ~ into the next stage of life-college and career.
in an alternative setting by serving students dgesnd Following the program, students displayed increased
older with a variety of needs, including those oottrack ~ POSitive morale regarding their future, despite irthe

circumstances and they had a better understanéihgio
to graduate, employed students and those who neeel m ., oo gntions and the actions required to accsmitieir

individualized curriculum and instruction. The daning goals. Detailed below are two examples of posiivelent
education program also serves students who have beeresponses as well as one example of school adratist
transferred from Glendora High School due to poorfeedback regarding the Options program during $prin
attendance or inappropriate behavior (Whitcomb High 2012 which illustrate the positive impact of thentaging
School: A California Model Continuation School, 201 relationship facilitated by the program.

The School Accountability Report Cards from the
academic years of 2008-2011 indicate that the stude
population of Whitcomb High School was primarily Week 1 Exercise, “What do you want to do when
White and Hispanic, with minimal representationnfro you grow up?”
other ethnicities. In order to gain a better untierding
of the context of Whitcomb High School, suspension = When asked, “What do you want to do when you
rates were compared to the Glendora Unified Schoolgrow up?” over the course of the first two weelte t
District (GUSD). For the years of 2008-2011, students either did not provide an answer or resgon
Whitcomb displayed a significantly higher suspensio With basic jobs. Examples of answers in week or an
rate than the overall school district, which canseen WO were “sales clerk,” “I don't want to be anytyh
in detail below.Table 1 shows the percentages of Jon'twantto work,” ‘mother,” or “cosmetology.” Ger
White and Hispanic students as well as compares thé1alf of the students didn't provide any answer.
suspension rates for Whitcomb High School and the
Glendora Unified School District (GUSD).

According to the California Department of
Education, 10 out of 45 total Grade 12 graduates in In the fifth week of the program, the students were
2008-2009 were socioeconomically disadvantaged. Inagain asked, “What do you want to do when you grow
2009-2010, 9 out of 38 Whitcomb graduates wereUp?” The majority answered with high-level jobs.
socioeconomically disadvantaged and in 2010-2011, 3Examples of average answers from week fitraarine,”
out of 48 were socioeconomically disadvantaged (CDE “doctor,” _“pe”dlatrlman,” busmeisworrr;fm,” and “ahil
2014). The socioeconomic status of the generalesiiud ng;éﬂgg:jssvith\;vgseigvei\snkolegelf-\é\:wr::)(/).urag;rnz r;;dﬂints

%Hation of Whitcomb can be partially attributex
the geo_graph|_c location, as the school Servesgyample 2:
surrounding trailer parks.

Example 1:

Week 5 Exercise, “What do you want to do when
you grow up”

Week 2 Exercise, “What are your strengths?”
4.3. Measures y g

Data to measure the effectiveness of the Options In the second week of the program, the students wer

. . o . ) asked, “What are your strengths?” Most student answ
curriculum included qualitative reflections fronmethigh were vague, insincere, or negative. Examples ofvers
school students at the end of week 3 and week 6jncluded: “Don't know,” “nothing,” *I don't have an

qualitative reflection from the high school prineipand strength,” “good fighter,” “dancing,” and “I talklat.”
guantitative data collected from the California STA
results and California High School Exit Exam. Week 6 Exercise, “What are your strengths?”
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Table 2. STAR test scores, percentage of students scorofigignt or advanced: Whitcomb high school Vs.tBi$ Vs. State

Whitcomb District b

Subject 08-09 09-10 10-11 08-09 09-10 10-11  08-09 09-10 10-11
English Language Arts 8% 19% 21% 70% 69% 71% 49% %52 54%
Mathematics 1% 3% 8% 65% 65% 66% 46% 48% 50%
Science 5% 16% 21% 71% 72% 76% 50% 54% 57%
History/Social Science 3% 6% 21% 61% 61% 65% 41% 4%4 48%
Table 3. California high school exit exam, percent passing

Whitcomb District State
Subject 08-09 09-10 10-11 08-09 09-10 10-11 08-09 9-1@ 10-11
English 44% 62% 92% 91% 91% 91% 79% 81% 81%
Mathematics 61% 61% 36% 92% 92% 92% 80% 81% 81%

When asked the same question again in the sixth

week, student answers were more detailed, posatine

sincere. Examples of average answers in week six:

“Friendly,” “caring,” “good listener,” “optimistic,
“smart,” “warm hearted,” and “I have dignity.”

The above examples illustrate the change in petispec
many Whitcomb students experienced as a resuleof t
six-week Options program. The development of answer
indicate increased positive outlook regarding irdial
strengths and skills as well as future career goals

Example 3:
Administrator Feedback:

The quote below, dated April 2012, is from the
Whitcomb High School principle and describes thieiea
of mentoring and role-modeling for participatingghi
school students:

| personally place a very high value on this
partnership and | do believe that it is mutually
beneficial. One of the most important elements
of the program for our students is that they are
exposed to the role model of the college student.
These are peers just a few years older than they,
but they are seldom if ever exposed to young
men and women who have had practice at setting
and achieving goals in their lives. The
professional dress is very important to me as
well, as it is something my students rarely see in
young men and women. My students benefit if
someone even asks them to try to envision a
future for themselves. They benefit from
thinking about possible career paths and how to
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get there from here. But mostly, they benefit
from someone taking the time to come into their
world and talk to them.

| know that my students are NOT easy. They are
mouthy and often defiant. They struggle when
asked to envision a future. They do not have
good models at home and are often unsupervised
for most of their day outside of school. They use
and abuse controlled substances and sexual
activity. | believe that this is a valuable expasur
for the college students and that it will stretch
and widen them as Christian individuals headed
into a diverse world. The journey includes trying
to establish relationships of trust with the
continuation high school students before they
can ever hope to teach them anything. Therefore,
even though the curriculum is good and valuable
in and of itself, it is not the primary reason that
believe in this program. The interpersonal
learning is the primary reason.

In addition to the above examples, this study also
analyzed California STAR and Exit Exam results tfoe
relevant years in order to assess the academiccingba
participation in the Options program.

5.1. California STAR Results

While no claims can be made about causation, the
Options curriculum was concurrent with substartkasit
score gains among students at Whitcomb.

The California STAR test results ihable 2 show
remarkable progress for students at Whitcomb. From
2008 to 2011, the percentage of students meeting or

AJEBA
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exceeding the California state standards (proficiem
advanced) in English/Language Arts rose from 8% to
21%. The percentage scoring proficient or advanned
Mathematics rose from 1% to 8%. In Science, the
percent scoring proficient or advanced rose fromt6%
21%. The largest increase was seen in Historydboci
Studies, with improvement from 3% to 21% scoring
proficient or advanced. These gains occurred @ver
period when the comparable district and state score
showed gains in the range of 1% to 5%.

5.2. California High School Exit Exam

Results of the California High School Exit Exam
(Table 3) show a remarkable gain in English, but a drop
in Mathematics. It is important to remember that
Whitcomb is a small continuation high school and

continuing education high schools in Southern Gatif
and the data gathering and reporting in these $shso
not consistent. An additional factor contributirg the
sample size limitation is that there does not exisingle
source providing data for the continuing educatiigh
schools. Chiang (2008) noted the difficulties with
obtaining field data for service-learning projecad
identified the amount of labor involved in gatheridgata
as an obstacle. Furthermore, because the suppdrt an
involvement required by the community partner is
crucial in the beginning and throughout the assigmm
much of faculty’s time is spent preparing for and
managing the service-learning assignment witleliithe
left for measuring community benefit. Moreover, the
data is often incomplete and time consuming toegyath
These limitations necessitate that researchers find

CAHSEE results are based on test results from 10thempirically sound alternative methods to invesggand
grade students. Whitcomb had between 7 and 20 10tkexamine the effectiveness of and benefits fromiserv

grade students from 2008-2011, meaning that thelearning to communities.

CAHSEE results could change dramatically basechen t
performance of a few students. From 2008 to 2€He,
percentage of Whitcomb students scoring proficient
the English portion of the exam rose from 44% t&692
The percentage scoring proficient on the Mathergati
test dropped from 61% to 36%.

5.3. Limitations

As with many qualitative and quantitative studies,
there exist some limitations. The first limitatiégs the
methodology. Due to the qualitative nature of #tigly, it
was difficult to achieve causal inferences fromdht.

The second limitation is the context of this study.
Because it was conducted in a single continuation
education high school, Whitcomb High School, the
findings may be colored by the cultural and sitaai

Hence, notwithstanding th
limitations of this research, we present a thorosiyidy
complete with the richness of available data. lbis
goal to add to the early body of knowledge on this
increasingly important topic.

6. DISCUSSION

In alignment with existing research, it was obsdrve
that the Options program has demonstrated theedesir
educational outcome for participating Azusa Pacific
University college students. They learned teamwork
(Helm-Stevens and Griego, 2009b), organizationdlssk
and confidence (Stevered al, 2009), leadership and an
awareness of themselves and the surrounding
community’s needs (Helm-Stevens and Griego 2009a;
Parket al, 2009). Additionally, this study contributed to
the existing body of research regarding commuretyetfit

factors related to the geographic and socioeconomigyy indicating positive impact for the participatifdgh

location. As a result, caution needs to be exedcige
interpreting results in other settings.

The third limitation is the method of data collecti
that was hindered due to the difficulty of collectithe
guestionnaires. Due to the nature of Whitcomb High
School, many students transfer temporarily from
Glendora High School; as a result some studentsiatid
participate in Options for the full six weeks andnas
difficult to measure student responses.

The final limitation reflects the difficulty of gléring
data as a result of the restricted sample sizer@$earch
presented could benefit from a focused examinadiuh
analysis of individual student data, but it is idiflt to
access information because there are not
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school students based on the qualitative analysikedir
questionnaire responses and the quantitative sestuthe
California STAR and California High School Exit Era
The participating Whitcomb students have shown an
overall increase in grades, test scores, partioipaand
outlook. The continuing relationship between theo tw
groups (the university and high school students) diso
been an encouraging indication of the validity and
sustainability of this model.

A number of the college students continued to mento
the high school students after the program was tatmp
which is consistent with the findings in Blouin aRdrry
(2009) regarding the ongoing benefit to the orgaion

manyof having experienced workers beyond the scopdef t
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program. Finally, the benefits to high school shtdeare  responses and California STAR and California High
consistent with the objectives of the school and th School Exit Exam results. The benefits include an
district and are a benefit to the community atéarg overall increase in grades and test scores foicpaating

The Options model was beneficial because of itsstudents and an improved outlook on future persandl
highly interactive nature and relevance. The inttve academic success, improvements which were achieved
exercises and discussions that comprised the modulavith only six one-hour interactions through the ation
curriculum were tailored specifically to the stutein ~ of the Options program. If these results can be
order to engage them with the material. Beyond theconfirmed, they will indicate a high degree of
curriculum, the program’s main benefit to the effectiveness for this type of program in similar
participants was the connection provided by APU communities. It would be pertinent to conduct farth

students as role models and mentors. research on community benefits addressing thediioits
i described above. Addressing the reciprocal benefits
6.1. Recommendations service-learning is essential for effective intéigra of

service-learning into higher education curriculund dhe
scope of this study provides an essential persgecin
opportunities for further study of this topic.

This study indicates a significant, positive outeom
for the community. Notwithstanding the limitations
inherent in the study, the program should contittube
developed in partnership with the community.

Because of the limitations of this study, more
research should be conducted to test the perceived
results. The ongoing challenge is to obtain reledata
and collection methods, while not impeding the paog 8.1. Author’'s Contributions

or its apparent success. Future studies could ssldhe
following limitations: Roxanne Helm-Stevens:Conducted the review of

o ) literature and qualitative research and contributethe
e Cause and effect-It would be difficult to design a writing of the publication.

study allowing for a causal relationship to be Randy Fall:

proven, due to the problems associated with having o . L o
a control group in this setting. A description bét empirical data, primarily consisting of school sts.

process and the results over a larger and more Cloyd_ Hgvens: Conducted the_review of I!tera_ﬂure
diverse sample may be the best model in this@nd qualitative research and contributed to thénvgiof
circumstance the pUblication.

+ The sample size-By expanding this program into  Michael Garcia: Gathered and analyzed primary
multiple schools of varying size and demographic data, primarily field research from Whitcomb School
composition, the results would be more reliablee Th Lacey Polvi: Conducted the review of literature and
program, or a similar program, could be introduced qualitative research and contributed to the writifighe
in a traditional high school, to determine pypiication.
effectiveness for a different student populatiohe T
program could also be instituted as a community 8.2. Ethics

program, not directly related to a school setting - . .
. Data collection-Due to reliance on participant | The authors do not anticipate any potential ethical

feedback, data was difficult to obtain in a timely iSSues that could arise as a result of the pubdicadf
manner. A subsequent study may utilize data thatthis manuscript.

can be more reliably collected, or have a mechanism
that would allow for immediate collection 9. REFERENCES
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